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ABSTRACT

This qualitative study explores the role of educators in addressing
and mitigating suicidal propensities among male rural secondary
school learners in Zimbabwe. Then, it focuses on educators’
challenges and intervention mechanisms to provide insights into
practical strategies for supporting mental health in this vulnerable
population. Grounded in a phenomenological approach, the study
utilizes a case study design to explore the lived experiences of 14
health
professionals. Data collection through focus group discussions

participants, including educators, parents, and
enables a nuanced understanding of the complexities surrounding
suicide prevention in rural educational settings. Research findings
indicate that educators frequently struggle to identify suicidal
tendencies among male learners due to cultural stigma
surrounding mental health and lack of training in psychological
assessment. Communication gaps with parents and health
professionals further complicate these challenges. Conversely,
successful intervention mechanisms identified in the study
include peer support programs and mental health awareness
campaigns, which create supportive environments and empower
learners to seek help and engage in open discussions about
mental health. Based on these findings, the study recommends
that educational authorities implement comprehensive training
programs for educators to equip them with the necessary skills to
identify and address suicidal propensities among learners. Such
should health

communication strategies, and cultural sensitivity. Furthermore,

training encompass mental education,
establishing partnerships between schools and local health
services can enhance the support system for vulnerable learners.
Collaborative initiatives should be developed to facilitate regular
mental health screenings and provide accessible resources for
learners and their families.
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INTRODUCTION AND BACKGROUND

This study was written in September, a month in which the world advocates for fighting against
suicides. Gwarisa (2021) highlighted a particularly troubling occurrence during September’s
Suicide Prevention Month, noting that within a mere four-week period, two male tertiary
learners in Zimbabwe took their own lives due to romantic distress. In recent years, an alarming
rise in suicide rates among male learners in rural secondary schools in Zimbabwe has emerged
as a pressing concern, drawing attention to the multifaceted roles of educators in addressing
this critical issue. According to the World Health Organization (2019), Zimbabwe ranks as the
34th highest country in terms of suicide rates globally and fifth in Africa, following Lesotho,
Eswatini, South Africa, and Botswana. The nation exhibits a crude suicide rate of 14.1 deaths per
100,000 individuals. Kupemba (2021) commented that, between 2015 and 2019, a staggering
2,058 males succumbed to suicide, contrasting sharply with 505 female victims during the same
timeframe. These distressing statistics underscore profound and troubling issue within
Zimbabwe. Furthermore, data gathered in 2023 from the study on suicide ideation among
adolescents in Sub-Saharan Africa, conducted by the Regional Psychosocial Support Initiatives
(REPSSI), reveals that Zimbabwe has the highest prevalence of suicidal thoughts among
adolescents in the region. At baseline, 24 percent of Zimbabwean adolescents reported suicidal
ideation, significantly surpassing South Africa (16 percent), Kenya (12 percent), and Angola (10
percent). Rwafa-Madzvamutse (2023) emphasized the alarming trend of rising suicide rates,
noting a global increase of 60% over the past fifty years, making suicide one of the leading causes
of death among youth. Situation in Zimbabwe is particularly dire, as it mirrors the broader
African trend of escalating suicide rates among men (WHO, 2023). This series of events reflects
a deepening crisis requiring urgent attention and intervention. There are also undocumented
cases of suicide among these learners, and this surge not only reflects a broader mental health
crisis pervading rural communities but also underscores the complexities faced by educational
institutions in these regions (Soares et al., 2016).

Underreporting of male suicide cases, juxtaposed with more frequently documented
instances among female learners, raises significant questions regarding societal perceptions of
gender and mental health. Research indicates that cultural stigmas surrounding male emotional
expression may contribute to this discrepancy, as societal norms often discourage males from
seeking help or discussing their mental health challenges (Australian Institution of Health and
Welfare, 2020). This phenomenon suggests a critical gap in support systems available to male
learners, necessitating a closer examination of how educators can effectively intervene.
Educators, who are often among the first to observe changes in learner behaviour and
emotional well-being, play a pivotal role in mitigating suicidal propensities. Barden et al. (2021)
emphasize training educators to recognize signs of mental distress and implement supportive
measures. However, educators in rural Zimbabwe face significant challenges, including limited
resources, inadequate mental health training, and cultural barriers that inhibit open discussions
about mental health issues (Almuneef, 2021). Such challenges complicate their capacity to
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provide adequate support, necessitating a comprehensive exploration of intervention
mechanisms tailored to their unique contexts. In light of these dynamics, this research
investigates particular challenges educators face in rural Zimbabwe and the interventions that
can be instituted to support male learners better (Kaggwa et al., 2021). By drawing on recent
studies and real-world examples, this exploration aims to illuminate the critical intersection of
education, mental health, and gender, ultimately contributing to a more nuanced
understanding of how to effectively address the rising tide of suicide among male learners in
these vulnerable communities (Bertuccio et al.,, 2020). Through a multi-faceted approach
incorporating local insights and evidence-based practices, this research aspires to propose
actionable strategies that educators can employ to foster a safer and more supportive
environment for all learners (Kappel et al., 2023).

Suicidal tendencies among young individuals, especially in rural areas, are a growing
concern globally. The issue is particularly pronounced among male learners in rural communities
in Zimbabwe due to various social, economic, and cultural factors. Recent studies have shown
that the suicide rate among young males in rural Zimbabwe has been on the rise, highlighting
the urgent need for effective interventions (Kutz et al.,, 2023). According to WHO (2022),
Zimbabwe has one of the highest suicide rates in Africa, with a significant portion of these cases
involving young males in rural areas. This alarming trend underscores the importance of
exploring the role of educators in addressing and preventing suicidal behaviour among this
demographic (Breet et al., 2022). Challenges faced by educators in rural Zimbabwe in addressing
suicidal propensities among male learners include limited resources and training in mental
health support, the stigma surrounding mental health issues, and cultural beliefs that may
hinder open discussions about suicide. For example, Kupemba (2021) found that many
educators in rural Zimbabwe lack the necessary training to identify and support learners at risk
of suicide. In response to these challenges, various intervention mechanisms have been
proposed to empower educators in rural Zimbabwe to play a more proactive role in preventing
suicide among male learners Bryant et al. (2020). For instance, Chidarikire et al. (2024)
highlighted the effectiveness of peer support programs in schools, where learners are trained
to provide emotional support to their peers and identify signs of distress. Through examining
challenges faced by educators and exploring potential intervention mechanisms, this research
aims to provide valuable insights into how educators in rural Zimbabwe can effectively mitigate
suicidal propensities among male learners (Chipalo, 2023).

Statement of the Problem

Suicide is a growing concern among adolescents worldwide, and Zimbabwe is no exception,
particularly in rural secondary schools. Educators play a critical role in identifying and supporting
learners who may be at risk of suicide. However, the challenges they face in this context are
multifaceted and often exacerbated by socio-economic factors, cultural stigmas, and
inadequate mental health resources. In rural areas of Zimbabwe, educators may encounter
barriers such as limited training in mental health awareness, insufficient support systems, and
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a lack of collaboration with mental health professionals. Additionally, the stigma surrounding
mental health issues may hinder open discussions and interventions. Consequently, many
learners may not receive necessary support, leading to increased vulnerabilities and suicidal
tendencies. This research aims to explore the specific challenges educators face in mitigating
suicidal propensities among secondary school learners in rural Zimbabwe. It will also examine
the effectiveness of existing intervention mechanisms and propose strategies to enhance
educators’ capacity to address this critical issue. By focusing on the intersection of education
and mental health, this study seeks to contribute to developing comprehensive support systems
that can better serve vulnerable learners in rural communities.

THEORETICAL FRAMEWORK

This study is anchored in Bronfenbrenner’s Ecological Systems Theory, developed by Urie
Bronfenbrenner in the 1970s. This theory posits that an individual’s development is influenced
by different environmental systems, which interact and affect one another. According to
Bronfenbrenner (1979), these systems include the microsystem, mesosystem, exosystem, and
macrosystem, each representing different layers of environmental influence. At the
microsystem level, educators directly interact with learners in the classroom setting. Their
ability to identify signs of distress or suicidal tendencies is crucial. Recent studies emphasize the
importance of teacher awareness and training in mental health issues, highlighting that
educators equipped with mental health knowledge can effectively recognize and respond to
learners in crisis (Aldridge et al., 2020). Investing in professional development for teachers in
rural Zimbabwe is vital for early intervention. Then, mesosystem involves the interconnections
between different microsystems, such as the relationship between educators, parents, and the
community. In rural Zimbabwe, strong community ties can be leveraged to support learners.
This underscores the need for educators to foster partnerships with parents and community
members, creating a supportive network for at-risk learners. The Ecosystem includes broader
social systems that indirectly influence the learner, such as educational policies and mental
health services. In Zimbabwe, systemic challenges like inadequate mental health resources and
policies that overlook mental health in educational settings hinder effective intervention
(Chibanda et al., 2016). Therefore, advocating for policy reforms to improve mental health
services in rural areas is essential for creating an environment conducive to addressing suicidal
behaviors. On the other hand, macrosystem encompasses cultural values, norms, and beliefs
that shape attitudes toward mental health. In many rural Zimbabwean communities, the stigma
surrounding mental health issues remains a significant barrier to seeking help (Gureje et al.,
2021). This cultural context impacts educators’ perceptions of their roles in addressing learner
mental health. Increasing awareness and promoting mental health literacy within communities
can help mitigate stigma and encourage help-seeking behaviours among learners.
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LITERATURE REVIEW

Identification of suicidal tendencies among male rural secondary school learners presents
multifaceted challenges that have been documented across various contexts, including South
Africa, Botswana, Nigeria, Britain, and America. In South Africa, educators report a lack of
training in mental health issues, which hampers their ability to recognize warning signs of suicide
(Lee et al., 2021). This is echoed in Botswana. Clarke et al. (2022) highlighted that educators
often feel unprepared to handle mental health th crises, attributing this inadequacy to
insufficient professional development opportunities. Conversely, in Nigeria, the cultural stigma
surrounding mental health issues complicates educators’ efforts to engage with learners on
such sensitive topics (Li et al.,, 2021). On the other hand, Dube et al. (2018) suggest that
educators often fear repercussions from parents and the community if they address suicidal
ideation openly. This phenomenon is not unique to Africa; in Britain, Engel (2023) found that
educators are increasingly overwhelmed by rising mental health issues among learners but lack
the appropriate resources and training to intervene effectively. Similarly, in the United States,
Maple et al. (2018) indicate that educational institutions struggle with implementing
comprehensive mental health programs, leaving many educators ill-equipped to support at-risk
learners.

The disparity between rural and urban settings becomes particularly pronounced when
examining intervention mechanisms. In South Africa, a community-based approach involving
collaboration with local mental health professionals has shown some promise. Fuller-Thomson
(2020) documented a program where educators were trained to recognize and refer learners in
crisis, resulting in improved mental health outcomes. In contrast, interventions in rural
Botswana often rely on traditional practices and community leaders, as highlighted by
Marraccine and Pittleman (2022). While these cultural approaches can foster trust, they may
lack the clinical rigor necessary for effective mental health support Grigsby et al. (2020). In
Nigeria, school-based mental health programs have started to emerge, yet they remain nascent
and underfunded. Martinezi Ales and Keye (2019) revealed that while some schools have begun
implementing peer support systems, inconsistency in their application limits their overall
effectiveness. In Britain and America, integrating mental health education into the school
curriculum has gained traction, with programs like Mental Health First Aid being widely adopted
(Johns et al., 2022; National Alliance on Mental lliness, 2023). However, the efficacy of such
programs in rural settings remains underexplored, leaving a significant research gap. Despite
the wealth of studies addressing suicidal tendencies and intervention mechanisms, there exists
a notable gap regarding the specific context of male rural secondary school learners in
Zimbabwe (Gwarisa, 2022).

While comparative studies highlight challenges faced by educators across various
nations, unique sociocultural and economic factors influencing suicide risk in Zimbabwe remain
largely unexamined (Holmes et al., 2021). Moreover, the intersectionality of gender and rurality
in mental health discourse is often overlooked, necessitating focused research that considers
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the experiences of male learners in these settings (McGrath & van Berger, 2019). This gap is
critical, as understanding localized challenges and effective interventions could significantly
inform policy and practice. Future research should prioritize qualitative methodologies to
capture the nuanced experiences of educators and learners, enabling more holistic
understanding of barriers to mental health support in rural Zimbabwean schools. Such inquiries
could enrich academic literature and contribute to developing targeted interventions that
address the pressing mental health needs of at-risk youth in the region (Holmes et al., 2023).
Therefore, while significant strides have been made in understanding challenges and
interventions related to suicidal tendencies among male learners across various countries, the
specific context of Zimbabwean rural secondary schools remains largely uncharted (Dube et al.,
2018). Addressing this gap is crucial for developing effective educational and mental health
strategies tailored to the unique needs of these populations. By fostering more profound
understanding of the interplay between cultural, social, and educational factors, stakeholders
can better equip educators to support the mental health and well-being of male learners at risk
of suicide (Horn et al, 2018).

RESEARCH METHODOLOGY

We employed a phenomenological approach to explore the lived experiences of educators,
parents, and health professionals regarding their roles in mitigating suicidal propensities among
rural male learners in Zimbabwe. This approach allows for a deep understanding of the
subjective experiences and perceptions of participants, which is crucial for addressing sensitive
issues like suicide (Creswell & Poth, 2018). A case study design was deemed most appropriate
for this research, as it facilitates an in-depth exploration of complex issues within real-life
contexts (Yin, 2018). This design is particularly effective in educational research, allowing for a
comprehensive understanding of interactions between educators and learners and broader
social and cultural factors (lvey-Stephenson et al., 2020). The study involved 14 participants
who were selected purposefully to ensure a diverse representation of perspectives. Specifically,
two male and two female learners were chosen to provide insights into their experiences and
perceptions regarding mental health and the support they receive from educators. Additionally,
four educators (two males and two females), including both educators and counselors, were
included to explore their roles and challenges in addressing suicidal ideation among learners.
The views of 4 parents (2 males and 2 females) of learners were also sought to understand
parental involvement and communication regarding mental health. Finally, 2 nurses (1 male and
1 female) were included to provide insights into health-related aspects of suicide prevention in
educational context. This purposive sampling ensures that participants possess relevant
experiences, enhancing richness of data collected (Jordans et al, 2018).

Ethical considerations are paramount in research involving sensitive topics such as
suicide. Key ethical principles guiding this study include informed consent, confidentiality,
emotional support, and respect (Mhizha et al, 2020). Participants were provided with detailed
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information about the study’s purpose, procedures, and potential risks, with consent obtained
prior to participation (Miles et al., 2020). This ensured that individuals understood their rights,
including the right to withdraw at any time (Rajan et al, 2022). To protect participants’ identities
and personal information, measures were taken to anonymised data by replacing names and
identifiable details with codes (Singer et al., 2018). Given the sensitive nature of topic,
participants were informed about available mental health resources and support services in
case discussions triggered emotional distress (Miller, 2021). Recognizing cultural context,
researchers approached discussions sensitively to ensure participants felt safe and respected
when sharing their experiences (Renand et al, 2022).

The participants responded to two critical questions, what are the challenges faced by
teachers in their role in mitigating suicidal propensities among Zimbabwe rural secondary male
earners and what are the educators’ intervention mechanisms for support rural male
learners? Data were collected through focus group discussions, a method well-suited for
gualitative research as it fosters interaction and discussion among participants, leading to
deeper insights (Naghavi et al., 2018). An adult focus group included educators, parents, and
nurses, facilitating discussions around their perceptions of mental health interventions and
challenges faced in supporting learners (Mo & Xin, 2018). Separate focus groups allowed
learners to express their thoughts and feelings regarding support systems in place at schools
and in their homes (Zimbabwe Ministry OF Health and Care, 2019; Rivas-Koehl et al., 2022). We
used member checking to ensure the trustworthiness of data (Dube, 2020). Data were analysed
using thematic analysis, which effectively identifies and interprets patterns within qualitative
data (Braun & Clarke, 2006; Willford et al., 2021). The process involved familiarization, where
researchers immersed themselves in data by transcribing recordings and reading transcripts
multiple times. Initial codes were generated to identify significant data features relevant to
research questions. These codes were then grouped into broader themes that encapsulated the
study’s main findings. Finally, themes were reviewed and refined to ensure they accurately
represented data and aligned with research objectives (Mpofu et al., 2022; Wang et al., 2022).
Qualitative research is particularly suited for this study due to the complexity and sensitivity
surrounding the topic of suicide. It allows in-depth exploration of participants’ experiences,
perceptions, and social dynamics that influence mental health support in rural settings
(Robinson, 2018; Vanderende et al., 2018). Insights gained from this approach can inform the
development of targeted interventions and policies aimed at reducing suicidal tendencies

among learners.

FINDINGS AND DISCUSSION
Challenges Faced by Educators
Educators play a pivotal role in shaping their learners’ emotional and academic well-being.
However, they encounter numerous challenges that can hinder their ability to support learners,
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particularly in context of mental health effectively. Following verbatim narrations, participants
responded to above theme.
Tendai (Male Learner) commented that,

“I think educators often don’t see the signs. In our school, if someone is quiet or

withdrawn, they might just think it is part of being a teenager. It’s hard for them to

understand that these could be warning signs.”
Additionally, Nyasha (Female Parent) was of the view that,

“As a parent, | worry that educators lack training on mental health issues. They are so

focused on academics that they miss the emotional struggles our boys face. It’s

frustrating because | want my child to be supported.”
On the other hand, Mr. Chirwa (Male Educator Counsellor) shared the following views,

“One of the biggest challenges we face is stigma. Many boys are reluctant to talk about

their feelings, and even if they do, there’s a fear of being judged. We need to create a

safe environment where they feel comfortable.”
More so, Rudo (Female Learner) narrated that,

“I see a lot of boys suffering in silence. They might joke around, but deep down, they’re

dealing with a lot. It’s tough for educators to recognize this unless they really pay

attention to each learner.”

The above participants’ view in this study articulated a range of findings on challenges
educators face, revealing the critical need for greater awareness, training, and supportive
environments. For instance, Tendai pointed out that educators often overlook subtle signs of
emotional distress, such as learners’ withdrawn behaviour, dismissing these indicators as typical
teenage behaviour. This highlights a significant gap in educators’ awareness of mental health
issues, as noted by Robinson (2019). Additionally, Nyasha expressed concern about insufficient
training that educators receive regarding mental health, aligning with recent studies indicating
that many educators feel unprepared to address these concerns, often focusing primarily on
academic performance (Neblett, 2019; Vagle, 2018). Furthermore, Mr. Chirwa emphasized the
stigma that inhibits boys from discussing their feelings, noting that societal expectations
discourage emotional vulnerability, complicating educators’ efforts to provide adequate
support (Ross & Kolves, 2017; Uddin et al., 2019). Ru\do added that many boys suffer silently,
masking their struggles behind humour, which underscores the necessity for educators to
engage with learners on a personal level to effectively identify and address these underlying
issues, practice supported by literature on responsive teaching (Nguyen et al., 2019; Tsuyuki et
al., 2019).

These findings reveal multifaceted challenges that educators face in addressing the
mental health needs of their learners. As noted by Tendai, the inability to recognize warning
signs calls for enhanced observational skills among educators. Professional development
programs focusing on mental health literacy could equip educators with the necessary tools to
identify and respond to these signs more effectively (Nickerson et al., 2022; Tongas et al., 2019).
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Nyasha’s concerns regarding the lack of training resonate with existing literature, emphasizing
that educator training programs often neglect mental health education. To bridge this gap,
integrating mental health topics into educator training curricula could foster a more supportive
educational environment (Rostila et al., 2016; Torok et al., 2019). Mr. Chirwa’s insights on stigma
reflect broader societal issues that necessitate systemic change; creating a safe and non-
judgmental environment is crucial for encouraging boys to express their emotions. Schools
could implement programs that promote emotional literacy and normalize discussions around
mental health to help reduce stigma (O’Neill et al., 2020; Thompson et al., 2019). Finally, Rudo’s
emphasis on the need for individualized attention is critical, as educators must prioritize building
strong relationships with their learners to create an environment where they feel valued and
understood. This relational approach has significantly impacted learners’ emotional well-being
and academic success (Ortin-Peralta et al., 2021). Therefore, addressing challenges educators
face in recognizing and responding to learners’ mental health needs requires concerted effort
to enhance training, reduce stigma, and promote individualized attention within the school
environment.

Discussions gathered from various participants shed light on the multifaceted challenges
educators face in recognizing and addressing the mental health needs of rural male learners.
These insights underscore the necessity for enhanced training, supportive environments, and
collaborative frameworks. Tendai’s observation highlights a critical gap in educators’ ability to
identify emotional distress among learners. His remark about educators overlooking signs of
withdrawal suggests that there is a pervasive assumption that such behaviour is merely a phase
of adolescence. This notion can be detrimental, as it may prevent timely intervention and
support for struggling people. The challenge lies not only in recognition of these signs but also
in understanding their implications within the broader context of mental health. Nyasha’s
perspective as a parent further amplifies this concern. She articulates the frustration felt by
parents when educators prioritize academic performance over emotional well-being. This
dichotomy can create a disconnect between home and school, where parents feel their
children’s emotional struggles are being neglected. Her call for increased training in mental
health issues for educators underscores the need for a paradigm shift in how educational
institutions approach learner well-being. Mr. Chirwa’s insights into the stigma surrounding
mental health discussions among boys provide a critical lens on cultural barriers that inhibit
open communication. The reluctance of boys to share their feelings, coupled with fears of
judgment, creates an environment where emotional struggles are often internalized. His
emphasis on the necessity of a safe space for dialogue is echoed throughout the discussions,
suggesting that educators must actively foster an atmosphere of trust and understanding.
Rudo’s observations about boys suffering in silence resonate with a broader theme of
unrecognized emotional distress. Her point that educators may not notice underlying struggles
due to superficial interactions highlights the importance of building deeper relationships with
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learners. This necessitates a shift in educational practices to prioritize holistic engagement over
mere academic assessment.

Educators’ intervention mechanisms for support rural male learners

This theme of intervention mechanisms for supporting male learners has gained increasing
attention in educational discourse. As societal pressures and expectations surrounding
masculinity evolve, the need for effective support systems within schools becomes paramount.
This theme is particularly relevant given the rising awareness of mental health issues among
adolescents and the unique challenges faced by male learners in seeking help.

Gally (Female Learner) observed that,

“I've seen educators trying to create support groups, but they often don’t last. It’s

important for boys to have space to share without feeling weak. They need to know its

okay to talk.”
On the other hand, Mercy (Female Parent) held the following opinion,

“I believe in importance of communication between parents and educators. Regular

workshops could help us all understand how to support our boys better. We need to work

together to create a strong support system.”
In addition, Mrs. Dakwa (Female Educator Counsellor) argued that,

“We’ve started implementing peer mentorship programs. Older learners are paired with

younger ones to provide guidance and support. It’s showing promise, but we need more

resources to reach every learner effectively.”
Lastly, Peter (Male Learner) explained that,

“I think having more awareness activities in school could help. If we had workshops on

mental health, it would show that it’s a serious issue and not something to be ashamed

of. Boys would feel more inclined to seek help.”

The above oral perspectives of various stakeholders—learners, parents, and educators—
shed light on current interventions and potential areas for improvement in supporting boys in
educational settings. Gally highlighted the transient nature of support groups in schools,
emphasizing that while they are initiated, they often lack longevity. This aligns with findings
from a study by Panesar et al. (2020), which notes that sustainable support systems are crucial
for ongoing learner engagement and mental health. The critical role of communication between
parents and educators was underscored by Nyasha, who argued that regular workshops could
enhance understanding and collaboration, ultimately benefiting learners’ emotional and
academic well-being, a claim supported by Scott et al. (2021). Mr. Chirwa mentioned the
implementation of peer mentorship programs, which have shown promise in fostering guidance
and support among learners. Posamentier et al. (2022) found that such programs can
significantly improve learners’ social skills and academic performance, especially when
adequately resourced. Additionally, Peter pointed out the necessity for awareness activities
regarding mental health. WHO (2023) emphasizes that educational institutions should prioritize
mental health education to destigmatize seeking help, particularly among male learners.
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The findings indicate that schools must develop more sustainable support systems for
male learners. As Mercy’s perspective suggests, the temporary nature of existing support groups
fails to provide the ongoing assistance that boys require. Long-term strategies, such as
integrating support groups into school curriculum, could enhance their effectiveness and reach.
The importance of enhancing communication between parents and educators cannot be
overstated. Gally’s call for workshops reflects a growing body of literature supporting
collaborative learner-support approaches. Building strong partnerships can create a more
cohesive support network, ultimately leading to better outcomes for male learners (Purtle et
al.,, 2022; Terry & Williams, 2021). Mr. Dakwa acknowledgment of the need for additional
resources for peer mentorship programs is critical, as research indicates that mentorship
programs yield positive results when adequately funded and supported (Seff & Stark, 2019; Stick
et al.,, 2020). Schools must prioritize resource allocation to ensure these programs can be
expanded and made accessible to all learners. Peter’s insights also highlight the urgent need for
increased school mental health awareness initiatives. The stigma surrounding mental health
issues, particularly among boys, can deter them from seeking help. Implementing
comprehensive mental health programs, as recommended by Quadt et al. (2020), could foster
more supportive environment where boys feel safe discussing their challenges without fear of
judgment. Therefore, while existing interventions show promise, a multifaceted approach that
includes sustainable support systems, enhanced communication, resource allocation, and
mental health awareness is necessary to support male learners in educational settings
effectively.

This section deals with discussion of this second theme. Gally’s comments on the
transient nature of support groups reveal critical challenges in sustaining initiatives that foster
emotional support among boys. For these groups to be effective, they must be continually
nurtured and integrated into the school culture. The stigma associated with seeking help,
particularly among male learners, necessitates a consistent and reinforced message that
vulnerability is strength, not weakness. Mercy’s advocacy for enhanced communication
between parents and educators is crucial in creating a unified approach to learner support.
Regular workshops could serve as a platform for sharing strategies and fostering collaboration,
ensuring that both parents and educators are equipped to address the emotional needs of boys.
This partnership can create a more robust support network, facilitating a holistic approach to
mental health. Mrs. Dakwa’s implementation of peer mentorship programs represents an
innovative strategy for connecting older and younger learners. This model empowers older
learners and provides younger learners with relatable figures who can guide them through their
challenges. However, as she points out, the effectiveness of such programs hinges on adequate
resources and support from a broader educational framework. Peter’s suggestion for increasing
awareness through workshops on mental health is a proactive approach to destigmatizing these
discussions. By normalizing conversations about mental health within the school environment,
educators can encourage learners to seek help without fear of judgment. Awareness activities
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are essential in reshaping perceptions and fostering an understanding that mental health is a
critical aspect of overall well-being. Perspectives shared by participants reveal the complex
interplay between educators, parents, and learners in addressing the mental health needs of
rural male learners. There is a clear need for enhanced training, supportive environments, and
collaborative efforts to create effective intervention mechanisms.

Recommendations

To address these challenges, several recommendations have been proposed. First, educators
should receive specialized training in mental health awareness and suicide prevention strategies
facilitated through workshops and continuous professional development programs. This will
equip educators with the necessary skills to identify warning signs and respond effectively to at-
risk learners. Second, schools must be provided with adequate resources, including mental
health materials and access to professional counselling services, as investments in mental health
infrastructure are crucial for creating supportive environments for learners. Additionally, efforts
should be made to involve parents and community members in mental health awareness
campaigns, thereby building a strong support network that can help destigmatize mental health
issues and encourage open discussions among families. Furthermore, schools should develop
and implement holistic mental health programs encompassing peer support groups, counselling
services, and regular mental health awareness activities, promoting a culture of openness and
support among learners. Collaboration with mental health professionals is also essential;
partnerships between schools and mental health organizations can enhance the support
available to educators and learners, ensuring that they are up-to-date with best practices in
mental health support. Lastly, advocacy for policies prioritizing mental health in education is
crucial. Stakeholders should work towards integrating mental health education into the school
curriculum and ensuring that mental health resources are accessible in rural areas. Through
addressing these recommendations, stakeholders can strengthen the capacity of educators to
support male learners and significantly reduce suicidal tendencies among this vulnerable
population in rural Zimbabwe.

CONCLUSION

This research has highlighted the critical role educators play in mitigating suicidal propensities
among male learners in rural Zimbabwe. A thorough examination of challenges faced by
educators revealed that factors such as limited training, inadequate resources, cultural stigmas,
and lack of support networks significantly hinder their ability to identify and address suicidal
tendencies effectively. While various intervention mechanisms, including counselling and peer
support programs, are in place, insufficient training and resources often compromise their
effectiveness. These findings underscore the urgent need for enhanced support systems for
educators and the implementation of comprehensive mental health initiatives tailored to the
unique needs of rural male learners.
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